
Materials:

Multimedia Resources:

Norman Rockwell (1894-1978)
The Problem We All Live With, 1963
Illustration for Look, January 14, 1964, pp. 22-23
Oil on canvas
Norman Rockwell Museum Collection, NRM.1975.01

DOWNLOAD

A Conversation with Ruby Bridges Hall
Norman Rockwell Museum

Ruby Bridges Visits the President and her
Portrait

MARG
A

Classroom Supplies

Large easel with paper pad and pen, or board to record brainstorming ideas on
Think Sheet (Worksheet given by the instructor to plan thumbnail drawing)
Worksheet: The Problem I Live With Think Sheet (5-8)

Suggested resources on Civil rights including but not limited to:

Ruby Bridges Goes to School by Robert Cole
Through My Eyes by Ruby Bridges
Turning 15 on the Road to Freedom: My Story of the Selma Voting Rights March by Elspeth Leacock and Susan Buckley
Voice of Freedom: Fannie Lou Hamer; Spirit of the Civil Rights Movement by Carole Boston Weatherford

Activities:

Class 1

1. The tables, stools and students will be arranged in a manner conducive to conversation. The reproduction of The Problem I Live With by Norman Rockwell will
be posted in a central location so that all students can see the illustration.

2. The lesson will begin by asking the students if any of them have seen the illustration before. As a group, the instructor will record the items students
recognize in each of the image, taking a visual inventory, pointing our only what they see, not what they perceive. By doing this, the students will analyze the
work and find clues and symbols to help read the visual image, revealing American history and culture.

3. The instructor will ask if anyone can associate the image with anything in particular regarding the American culture and it’s history.  A discussion about civil
rights and Ruby Bridges will allow for personal interpretations as well as historically accurate facts about the 1960’s. Conversation about other civil rights
activists or heros is welcomed.

4. The instructor will read the description from the Norman Rockwell Digital collection to share with the students. The students will be asked what they think it
would have been like to live during the 1960s with the tensions of the civil rights. The discussion will morph, and be carefully facilitated, into other civil rights
occurrences and activists. The students will be asked to brainstorm a list of problems they feel they have endured personally, or that our nation has been faced
with recently. The instructor will record a list on easel paper, or a board; this list will be a point of departure for students to plan a project of their own.

5. Students will be given the worksheet, The Problem I Live With Think Sheet (5-8) to complete, and then share with a peer.

Class 2

6. The students will develop a sketch and begin to consider what media would best emphasize the message they are trying to convey or the individual they will
be honoring in their artwork.

7. The instructor will circulate around the room and be available for each student if they need to talk about their ideas and material needs. Suggestion for
revisions regarding composition and design will be considered.

8. The last ten minutes of class will be dedicated to the group coming together to share their ideas in order to gain a greater brainstorming opportunity. Each
student will be asked to explain the media they feel is best suited for their project. Throughout the project, the students will be encouraged to talk with the
instructor and their peers regarding their thoughts, ideas, and frustrations with their project asking for help or feedback.

Class 3 – 5

9. Three more classes will be allotted to the completion of the project. Once  most of the students have finished, the group will come together to present their
artwork during a group critique. Ask each student to present their project and explain their thoughts. Once the artist has spoken, comments from classmates
will be allowed. The comments must be given in a respectful manner, demonstrate critical thoughts and be relevant to the project.

Assessment:

Students will be evaluated on their participation in the discussion (informal checks of understanding through questions) and completion of the Think
Sheet.
Students will complete a Think Sheet.
Students will confer with their peers and the instructor upon completion of the thumbnail sketch and Think Sheet for feedback, suggestions and
consider any revisions before moving on to begin the final illustration.
Students will select media, techniques, and processes; analyze what makes them effective in communicating their ideas; and reflect upon the
effectiveness of their choices.
Students will analyze, describe, and demonstrate how factors of time and place (history and culture) influence visual characteristics that give meaning
and value to a work of art.
Students will participate in a group critique, then prepare and hang their illustration for display.

Standards:

This curriculum meets the standards listed below. Look for more details on these standards please visit: ELA and Math Standards, Social Studies Standards,
Visual Arts Standards.

 Applied Standards

CURRICULUM LAB

ennedy in 1963 and the intensification of American military activity in Vietnam, 
long-held beliefs and cultural norms shifted dramatically in America. Attitudes about race, sexuality, and gender roles were challenged as diverse social 
groups united to fight for civil rights and protest the Vietnam War.

After resigning his forty-seven year tenure with The Saturday Evening Post in 1963, Norman Rockwell embraced the challenge of creating imagery that 
addressed the nation’s pressing concerns in a pared down, reportorial style. The Problem We All Live With for Look magazine is based upon an actual event, 
when six-year-old Ruby Bridges was escorted by U.S. Marshals to her first day at an all-white school. While the neutral title of the image invites 
interpretation, Rockwell’s depiction of the vulnerable but dignified girl clearly condemns the actions of those who protest her presence and the issue of 
desegregation. Letters to the editor were a mix of praise and criticism, but that did not stop Rockwell from pursuing his course.

In September 1960, years after the 1954 Brown v. Board of Education Supreme Court ruling stating that separate was not equal in America’s public schools, 
four African American students were selected to begin the integration process in the public elementary schools of New Orleans, Louisiana. One six year old. 
Ruby Bridges, was assigned to a first grade class at the William Franz Elementary School. The integration of the schools was not welcome by many white 
Americans in the south, and parents refused to have Ruby in their child’s class. As a result, she was the only student in the first grade class taught by Boston 
native, Barbara Henry. For many months, angry parents protested her attendance at the school.

Norman Rockwell’s painting, The Problem We All Live With, shows a young African American girl symbolizing Ruby Bridges being escorted to school by U.S. 
Marshalls despite the barrage of racial slurs and threats. The young girl who posed is Lynda Gunn, Rockwell’s neighbor in Stockbridge, Massachusetts, where 
he lived for his last twenty-five years.
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GRADE
6-8

THEME
Four Freedoms

LENGTH
The full study may take 4 to
5 weeks.

DISCIPLINE
Social Studies; Language
Arts: Reading; Language
Arts: Writing

VOCABULARY
Individuality; Diversity;
Anthology

Golden Rule Poetry Anthology

Overview:

We are all alike; we are all different. Students explore their similarities and differences through poetry. In this poetry 
study, they will be immersed in reading and writing poems.They will learn about and utilize a variety of poetic tools to 
create original poems. Their culminating project is a collection of published and original poems which reflect their own 
individuality.

The full study will take 4 to 5 weeks.

Enduring Understandings/ Essential Questions:

1. We are all alike; we are all different.
2. The diversity of the citizens of the world is essential to the welfare of the world and its inhabitants.
3. Our individuality can be reflected in a variety of ways including but not limited to: our words, our interests and our actions.

What are ways that people of the world are the same? What are some ways they may be different?
How does world diversity create a better world?
How do you show your individuality?

Objectives:

Students will recognize the unique qualities and characteristics that contribute to their own individuality.
Students will read and analyze poems by a wide variety of poets, modern and classical.
Students will write a variety of poems, using different styles and formats.
Students will create a collection of published and original poems that reflect their individuality.
Students will write a reflective essay which analyzes their collection and how this collection reflects their individuality.
Students will create a one of a kind portrait of themselves for the cover of their poetry
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Background:

Norman Rockwell is a storyteller. He painted pictures that were seen on the cover of a magazine called The Saturday Evening Post for 47 years. His paintings,
also referred to as illustrations, reflected life in America. They also served to draw attention to ideas that Rockwell felt were important, and that  he wanted
people to think about.

In preparing to paint this 1961 Saturday Evening Post cover, Rockwell noted that many countries, cultures, and religions incorporate some version of The
Golden Rule into their belief system. “Do Unto Others as You Would Have Them Do Unto You” was a simple but universal phrase that reflected the artist’s
personal philosophy. A gathering of people from different cultures, religions, and ethnicities, this image was a precursor of the socially conscious subjects that
he would illustrate in the 1960s and 1970s.

“One day I suddenly got the idea that the Golden Rule, “Do Unto Others as You Would Have Them Do Unto You,” was the subject I was looking for,” Rockwell
said. “I began to make all sorts of sketches. Then I remembered that down in the cellar of my studio was the charcoal drawing of my United Nations picture,
which I had never finished.” “In it I had tried to depict all the peoples of the world gathered together. That is just what I wanted to express about the Golden
Rule.” Rockwell’s Golden Rule painting later served as the inspiration for the stunning glass mosaic that was presented to the United Nations in 1985 as a
Fortieth Anniversary gift on behalf of the United States by then First Lady Nancy Reagan, made possible by the Thanks-Giving Square Foundation.

In 2015, the United Nations celebrated their Seventieth Anniversary. A special installation
was created which brought together Rockwell’s original drawing, his Golden Rule painting, and other works that reflected his appreciation for humanity as a
citizen of the world.

Things to Notice About Norman Rockwell’s Golden Rule

Mothers of different cultures holding their children
Mary Rockwell, Norman Rockwell’s wife and the mother of their three sons, holding their first grandchild, Geoffrey Rockwell. Mary had died before
Geoffrey was born, but Rockwell brought them together in this work.
Clothing and objects representing different cultures

Background on Norman Rockwell’s United Nations

In 1952, at the height of the Cold War and two years into the Korean War, Rockwell conceived an image of the United Nations as the world’s hope for the
future. His appreciation for the organization and its mission inspired a complex work portraying members of the Security Council and sixty-five people
representing the nations of the world—a study for an artwork that he originally intended to complete in painted form. United Nations never actually made it
to canvas, but Rockwell’s desire to reach out to a global community found its forum on the cover of The Saturday Evening Post in Golden Rule nine years later, in
1961. Pictured here are Security Council Members, Soviet Ambassador Valerian Alexandrovich Zorin, British Ambassador Sir Gladwyn Jebb, and United
States Ambassador Henry Cabot Lodge.

Of his work on the United Nations drawing, Rockwell said, “Like everyone else, I’m concerned with the world situation, and like everyone else, I’d like to
contribute something to help. The only way I can contribute is through my pictures.”

Norman Rockwell
United Nations, 1953
Study for an unfinished illustration
Pencil and charcoal on paper
Norman Rockwell Museum Collection
NRACT.1973.113 (M57)

In the history of the world, there have been multiple tragic events which have resulted from people denying basic human rights to others because of their
differences. The illustration, Golden Rule, was created after World War II was over. However, the United States was deeply embroiled in the Civil Rights
Movement. Much like the issues of World War II, the Civil Rights Movement sought to provide equal rights to all citizens of the United States regardless of
the color of their skin. The illustration provides its viewers with an opportunity to reflect on the good in all people. It also reminds us that all people deserve
to be valued and respected. We are all contributors to the world and it is through our individual uniqueness that technologies have been developed, man has
explored space and medical research has provided vaccines and cures for diseases that shortened the lives of our ancestors.
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Materials: Multimedia Resources:

Norman Rockwell (1894-1978)
Golden Rule
Cover illustration for The Saturday Evening Post, April 1, 1961
Oil on canvas
Norman Rockwell Museum Collection
© 1961 SEPS – Curtis Publishing

Norman Rockwell (1894-1978)
United Nations, 1953
Charcoal, pencil/paper
Norman Rockwell Museum Collection

Classroom Supplies

A wide collection of poetry by classic and modern poets which may include:

Honey, I Love and Other Love Poems by Eloise Greenfield
The Dream Keeper and Other Poems by Langston Hughes
All the Small Poems by Valerie Worth
A Writing Kind of Day: Poems for Young Poets by Ralph Fletcher
Baseball, Snakes, and Summer Squash: Poems About Growing Up by Donald Graves
Nameless: A Collection of Poems by Sana Rafiq-Mitchell
The Best Poems Ever (Scholastic Classics) by Edric S. Mesmer (Editor)
Leave This Song Behind: Teen Poetry at Its Best by John Meyer et al
Poetry Speaks Who I Am: Poems of Discovery, Inspiration, Independence, and Everything Else by Elise Paschen and Dominique Raccah
Songs of Myself: An Anthology of Poems and Art by Georgia Heard
All the Small Poems and Fourteen More by Valerie Worth
Any titles from Poetry for Young People series (Scholastic Books)

William Shakespeare
Lewis Carroll
Robert Frost
Emily Dickinson
Rudyard Kipling
Maya Angelou
Carl Sandburg
Walt Whitman
Henry Wadsworth Longfellow

Access to computers to search online poetry sites such as
Poetry.org
FamilyFriendPoems.com
Poets.org

Class Chart: What We Noticed about Poetry (initiating activity)
Class charts created during lessons highlighting tools and strategies poets use in their writing.
Individual and/or class copies of a wide selection of poems to be shared and discussed. The websites above are a great source for poems.
Paper and writing implements
Art supplies for original artwork
Pocket folders, two per student to create a portfolio.

Link to all resources below: BOOK LINKS

https://www.nrm.org/2024/03/curriculum-golden-rule-poetry-anthology-6-8/#materials


Teacher Resources:

Any of these resources may be used to help plan daily poetry lessons, as well as containing a variety of poems to share with students.

Atwell, Nancie. Naming the World; A Year of Poems and Lessons. Portsmouth, NH: Heinemann. 2006
Fletcher, Ralph. Poetry Matters: Writing a Poem From the Inside Out. :HarperCollins.
Heard, Georgia. Awaking the Heart: Exploring Poetry in Elementary and Middle School. Portsmouth, NH: Heinemann. 1998
Heard, Georgia. For the Good of the Earth and Sun: Teaching Poetry. Portsmouth, NH: Heinemann. 1989
Janeczko, Paul. The Place My Words Are Looking For: What Poets Say About and Through Their Work.
Koch, Kenneth. Rose, Where Did You Get that Red? Teaching Great Poetry to Children. New York. Random House. 1973

Activities:

Initiating Activity: Prior to students arrival, place a copy of a poem on each desk (a different poem on each desk). Students read the poem on their desk.
Have students think and jot notes on page about the poem’s structure, theme, mood, language, etc. When students have had a chance to read and think
about their poems, have them share their observations. Record their responses on the class chart. Exit task: Ask students what they have noticed about
poetry based on the chart created. They may share aloud or you may have them write their response in their reading/writing notebook. Ask some
students to share thinking aloud. Have students  keep their poem in a notebook or folder for future use.
Daily Lessons: Plan daily lessons that focus on poetry structures, tools, rhythm and strategies and build on their present knowledge. The poems used in
the initiating may be used as models for lessons. Students may use their first day poem as well as collected poems for analysis during lessons. Initially,
 focus on reading poetry more than on writing poetry.
On-going work: Over the course of this study, students read poetry,  analyze structure, language, theme, mood, rhythm, etc. As they explore the poems
of a variety of poets, students think about how the poet’s uniqueness  is reflected within their poems. They copy or have copies made of poems that
they identify as reflective of themselves. Reading poems may continue after students begin writing original poetry. Poetry shared in lessons, found
through exploration or shared with each other may all serve as mentor poems as students write their own work.
Essay: During the final week of the study, students write a one page reflective essay introducing the collection to the reader, and explaining the
significance of choices contained in anthology. Provide students with models of introductions to use as a mentor text. Magazines include an
introduction at the beginning of each issue which is written by the editor. In addition, some of the poetry books, especially those containing collections,
begin with an introduction written by the editor.
“About the Poet” page: A brief (optional) “About the Author” piece may also be included at the end of the anthology. Students can find “about the
author”mentors on the back of many books. They may choose one to serve as a model as they write their own.
Original Artwork: Students create an artistic portrait for the cover of their anthology. In addition, they create an interpretive piece of artwork based to
accompany a published or original poem from their collection. Students may use any media which they choose including but not limited to: computer
generated art programs, watercolor, and collage.
Bibliography: A student handout is included which provides students with the structure for citing book and internet sources.
Celebration: Plan a gallery walk so students can enjoy their classmates’ anthologies. Due to the length of the collections, you may choose to hold the
walk over two days. After the gallery walk, have students come back together to reflect on the process as well as new understandings that they
uncovered about themselves and the members of their class community.
Culminating Class Discussion: Referring back to the enduring understandings/essential questions, how has this work changed their thinking about
people? About themselves?

Assessment:

Did students read and respond to a variety of poems orally and in writing?
Did students’ reflections demonstrate new understandings?
Were poems ambitious in form, structure and content? Did students take artistic risks and share original thoughts and feelings through their poetry?

Standards:

This curriculum meets the standards listed below. Look for more details on these standards please visit: ELA and Math Standards, Social Studies Standards, 
Visual Arts Standards.

https://www.thecorestandards.org/ELA-Literacy/
https://corestandards.org/mathematics-standards/
https://www.socialstudies.org/standards/c3
https://www.nationalartsstandards.org/sites/default/files/Visual%20Arts%20at%20a%20Glance%20-%20new%20copyright%20info.pdf
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 Reading: Literature

CCSS.ELA-Literacy.RL.6.1
Cite textual evidence to support analysis of what the text says explicitly as well as inferences drawn from the text.

CCSS.ELA-Literacy.RL.6.10
By the end of the year, read and comprehend literature, including stories, dramas, and poems, in the grades 6-8 text complexity band proficiently, with 
scaffolding as needed at the high end of the range.

CCSS.ELA-Literacy.RL.6.2
Determine a theme or central idea of a text and how it is conveyed through particular details; provide a summary of the text distinct from personal opinions 
or judgments.

CCSS.ELA-Literacy.RL.6.3
Describe how a particular story’s or drama’s plot unfolds in a series of episodes as well as how the characters respond or change as the plot moves toward a 
resolution.

CCSS.ELA-Literacy.RL.6.4
Determine the meaning of words and phrases as they are used in a text, including figurative and connotative meanings; analyze the impact of a specific word 
choice on meaning and tone.

CCSS.ELA-Literacy.RL.6.5
Analyze how a particular sentence, chapter, scene, or stanza fits into the overall structure of a text and contributes to the development of the theme, setting, 
or plot.

CCSS.ELA-Literacy.RL.6.6
Explain how an author develops the point of view of the narrator or speaker in a text.

CCSS.ELA-Literacy.RL.6.7
Compare and contrast the experience of reading a story, drama, or poem to listening to or viewing an audio, video, or live version of the text, including 
contrasting what they “see” and “hear” when reading the text to what they perceive when they listen or watch.

CCSS.ELA-Literacy.RL.7.1
Cite several pieces of textual evidence to support analysis of what the text says explicitly as well as inferences drawn from the text.

CCSS.ELA-Literacy.RL.7.10
By the end of the year, read and comprehend literature, including stories, dramas, and poems, in the grades 6-8 text complexity band proficiently, with 
scaffolding as needed at the high end of the range.

CCSS.ELA-Literacy.RL.7.2
Determine a theme or central idea of a text and analyze its development over the course of the text; provide an objective summary of the text.

CCSS.ELA-Literacy.RL.7.3
Analyze how particular elements of a story or drama interact (e.g., how setting shapes the characters or plot).

CCSS.ELA-Literacy.RL.7.4
Determine the meaning of words and phrases as they are used in a text, including figurative and connotative meanings; analyze the impact of rhymes and 
other repetitions of sounds (e.g., alliteration) on a specific verse or stanza of a poem or section of a story or drama.

 Reading: Literature
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CCSS.ELA-Literacy.RL.7.5
Analyze how a drama’s or poem’s form or structure (e.g., soliloquy, sonnet) contributes to its meaning.

CCSS.ELA-Literacy.RL.7.6
Analyze how an author develops and contrasts the points of view of different characters or narrators in a text.

CCSS.ELA-Literacy.RL.7.7
Compare and contrast a written story, drama, or poem to its audio, filmed, staged, or multimedia version, analyzing the effects of techniques unique to each 
medium (e.g., lighting, sound, color, or camera focus and angles in a film).

CCSS.ELA-Literacy.RL.8.1
Cite the textual evidence that most strongly supports an analysis of what the text says explicitly as well as inferences drawn from the text.

CCSS.ELA-Literacy.RL.8.10
By the end of the year, read and comprehend literature, including stories, dramas, and poems, at the high end of grades 6-8 text complexity band 
independently and proficiently.

CCSS.ELA-Literacy.RL.8.2
Determine a theme or central idea of a text and analyze its development over the course of the text, including its relationship to the characters, setting, and 
plot; provide an objective summary of the text.

CCSS.ELA-Literacy.RL.8.3
Analyze how particular lines of dialogue or incidents in a story or drama propel the action, reveal aspects of a character, or provoke a decision.

CCSS.ELA-Literacy.RL.8.4
Determine the meaning of words and phrases as they are used in a text, including figurative and connotative meanings; analyze the impact of specific word 
choices on meaning and tone, including analogies or allusions to other texts.

CCSS.ELA-Literacy.RL.8.5
Compare and contrast the structure of two or more texts and analyze how the differing structure of each text contributes to its meaning and style.

CCSS.ELA-Literacy.RL.8.6
Analyze how differences in the points of view of the characters and the audience or reader (e.g., created through the use of dramatic irony) create such 
effects as suspense or humor.

CCSS.ELA-Literacy.RL.8.7
Analyze the extent to which a filmed or live production of a story or drama stays faithful to or departs from the text or script, evaluating the choices made by 
the director or actors.

 Reading: Literature
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 Applied Standards

CCSS.ELA-Literacy.W.6.1
Write arguments to support claims with clear reasons and relevant evidence.

CCSS.ELA-Literacy.W.6.10
Write routinely over extended time frames (time for research, reflection, and revision) and shorter time frames (a single sitting or a day or two) for a range of
discipline-specific tasks, purposes, and audiences.

CCSS.ELA-Literacy.W.6.5
With some guidance and support from peers and adults, develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new
approach. (Editing for conventions should demonstrate command of Language standards 1-3 up to and including grade 6.

CCSS.ELA-Literacy.W.6.6
Use technology, including the Internet, to produce and publish writing as well as to interact and collaborate with others; demonstrate sufficient command of
keyboarding skills to type a minimum of three pages in a single sitting.

CCSS.ELA-Literacy.W.7.1
Write arguments to support claims with clear reasons and relevant evidence.

CCSS.ELA-Literacy.W.7.10
Write routinely over extended time frames (time for research, reflection, and revision) and shorter time frames (a single sitting or a day or two) for a range of
discipline-specific tasks, purposes, and audiences.

CCSS.ELA-Literacy.W.7.5
With some guidance and support from peers and adults, develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new
approach, focusing on how well purpose and audience have been addressed. (Editing for conventions should demonstrate command of Language standards
1-3 up to and including grade 7.

CCSS.ELA-Literacy.W.7.6
Use technology, including the Internet, to produce and publish writing and link to and cite sources as well as to interact and collaborate with others, including
linking to and citing sources.

CCSS.ELA-Literacy.W.8.1
Write arguments to support claims with clear reasons and relevant evidence.

CCSS.ELA-Literacy.W.8.10
Write routinely over extended time frames (time for research, reflection, and revision) and shorter time frames (a single sitting or a day or two) for a range of
discipline-specific tasks, purposes, and audiences.

CCSS.ELA-Literacy.W.8.5
With some guidance and support from peers and adults, develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new
approach, focusing on how well purpose and audience have been addressed. (Editing for conventions should demonstrate command of Language standards
1-3 up to and including grade 8.

CCSS.ELA-Literacy.W.8.6
Use technology, including the Internet, to produce and publish writing and present the relationships between information and ideas efficiently as well as to
interact and collaborate with others.

D2.Civ.10.6-8.
Explain the relevance of personal interests and perspectives, civic virtues, and democratic principles when people address issues and problems in
government and civil society.

D2.Civ.7.6-8.
Apply civic virtues and democratic principles in school and community settings.
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