
Materials:

Multimedia Resources:

Norman Rockwell (1894-1978)
The Problem We All Live With, 1963
Illustration for Look, January 14, 1964, pp. 22-23
Oil on canvas
Norman Rockwell Museum Collection, NRM.1975.01

DOWNLOAD

A Conversation with Ruby Bridges Hall
Norman Rockwell Museum

Ruby Bridges Visits the President and her
Portrait

MARG
A

Classroom Supplies

Large easel with paper pad and pen, or board to record brainstorming ideas on
Think Sheet (Worksheet given by the instructor to plan thumbnail drawing)
Worksheet: The Problem I Live With Think Sheet (5-8)

Suggested resources on Civil rights including but not limited to:

Ruby Bridges Goes to School by Robert Cole
Through My Eyes by Ruby Bridges
Turning 15 on the Road to Freedom: My Story of the Selma Voting Rights March by Elspeth Leacock and Susan Buckley
Voice of Freedom: Fannie Lou Hamer; Spirit of the Civil Rights Movement by Carole Boston Weatherford

Activities:

Class 1

1. The tables, stools and students will be arranged in a manner conducive to conversation. The reproduction of The Problem I Live With by Norman Rockwell will
be posted in a central location so that all students can see the illustration.

2. The lesson will begin by asking the students if any of them have seen the illustration before. As a group, the instructor will record the items students
recognize in each of the image, taking a visual inventory, pointing our only what they see, not what they perceive. By doing this, the students will analyze the
work and find clues and symbols to help read the visual image, revealing American history and culture.

3. The instructor will ask if anyone can associate the image with anything in particular regarding the American culture and it’s history.  A discussion about civil
rights and Ruby Bridges will allow for personal interpretations as well as historically accurate facts about the 1960’s. Conversation about other civil rights
activists or heros is welcomed.

4. The instructor will read the description from the Norman Rockwell Digital collection to share with the students. The students will be asked what they think it
would have been like to live during the 1960s with the tensions of the civil rights. The discussion will morph, and be carefully facilitated, into other civil rights
occurrences and activists. The students will be asked to brainstorm a list of problems they feel they have endured personally, or that our nation has been faced
with recently. The instructor will record a list on easel paper, or a board; this list will be a point of departure for students to plan a project of their own.

5. Students will be given the worksheet, The Problem I Live With Think Sheet (5-8) to complete, and then share with a peer.

Class 2

6. The students will develop a sketch and begin to consider what media would best emphasize the message they are trying to convey or the individual they will
be honoring in their artwork.

7. The instructor will circulate around the room and be available for each student if they need to talk about their ideas and material needs. Suggestion for
revisions regarding composition and design will be considered.

8. The last ten minutes of class will be dedicated to the group coming together to share their ideas in order to gain a greater brainstorming opportunity. Each
student will be asked to explain the media they feel is best suited for their project. Throughout the project, the students will be encouraged to talk with the
instructor and their peers regarding their thoughts, ideas, and frustrations with their project asking for help or feedback.

Class 3 – 5

9. Three more classes will be allotted to the completion of the project. Once  most of the students have finished, the group will come together to present their
artwork during a group critique. Ask each student to present their project and explain their thoughts. Once the artist has spoken, comments from classmates
will be allowed. The comments must be given in a respectful manner, demonstrate critical thoughts and be relevant to the project.

Assessment:

Students will be evaluated on their participation in the discussion (informal checks of understanding through questions) and completion of the Think
Sheet.
Students will complete a Think Sheet.
Students will confer with their peers and the instructor upon completion of the thumbnail sketch and Think Sheet for feedback, suggestions and
consider any revisions before moving on to begin the final illustration.
Students will select media, techniques, and processes; analyze what makes them effective in communicating their ideas; and reflect upon the
effectiveness of their choices.
Students will analyze, describe, and demonstrate how factors of time and place (history and culture) influence visual characteristics that give meaning
and value to a work of art.
Students will participate in a group critique, then prepare and hang their illustration for display.

Standards:

This curriculum meets the standards listed below. Look for more details on these standards please visit: ELA and Math Standards, Social Studies Standards,
Visual Arts Standards.

 Applied Standards

CURRICULUM LAB
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GRADE
9-12

THEME
Four Freedoms

LENGTH
This lesson is designed for
one 60-minute class period.

DISCIPLINE
National Core Art
Standards; Language Arts:
Reading

VOCABULARY
Cultural metaphors; Editor;
Freelance; Illustrator;
Patriotic; Representational
Art; Series; Sketch; Symbol

Overview:

This lesson will introduce students to Norman Rockwell, a professional artist and renowned American illustrator. Images 
from books, the internet, written articles and class discussion will be used to explore his work. Students will describe, 
reflect and assess the images identifying the intentions of Norman Rockwell regarding the imagery in relation to historical 
events in American culture.

This lesson is designed for one 60-minute class period.

Meet Norman Rockwell: American Illustrator

Enduring Understandings/ Essential Questions:

1.. Norman Rockwell was a famous American illus ator.

2.. Illus ators are storytellers. They create pictures that tell the story.

3.. His paintings show what life was l e in America from the early 1900’s to the 1970’s.

4.. Norman Rockwell painted works that made people think about their l es. We can learn about Norman Rockwell by reading books, visiting museums that
have his works, studying his paintings and visiting the digital collection of the Norman Rockwell Museum.

5.. Norman Rockwell was inspired y his surroundings (nature, politics but also ordinary events of his friends and neighbors.)

Who is Norman Rockwell?
What is an illustrator?
What do you know about Norman Rockwell?
How might you learn more about Norman Rockwell?
What things influenced Norman Rockwell’s work?
What do you think the Four Freedoms communicated to the American people?

Objectives:

Students will share any prior knowledge regarding Norman Rockwell that they may have.
Students will use computer technology to search for information about Rockwell, beginning with The Norman Rockwell Museum Digital Collection:
collections.nrm.org
Students will observe images and state what they see.
Using prior knowledge, the information from the articles and internet resources, the students will describe meanings of artworks by analyzing how
specific works are created and how they relate to historical and cultural
Students will make personal judgments on Rockwell’s work.
Students will listen attentively to one another as they share personal responses about the specific artworks.
Students will discuss and assess the information presented in a biography article.

tel:413-298-4100
https://www.nrm.org/wp2016/wp-content/uploads/2020/12/Norman-Rockwell-Museum-Social-Justice-Commitment-Sept-11-2020.pdfhttps://www.nrm.org/norman-rockwell-museum-anti-racism-equity-justice-commitment/
https://www.nrm.org/about/whats-rockwell-worth-faq/
https://itunes.apple.com/us/app/norman-rockwell-museum/id1361123451?mt=8
https://play.google.com/store/apps/details?id=com.cuseum.normanrockwell&hl=en_US
https://www.facebook.com/sharer.php?u=https%3A%2F%2Fwww.nrm.org%2F2023%2F12%2Fcurriculum-the-problem-we-all-live-with-grades-5-6%2F&t=The%20Problem%20We%20All%20Live%20With
https://twitter.com/share?text=The%20Problem%20We%20All%20Live%20With&url=https%3A%2F%2Fwww.nrm.org%2F2023%2F12%2Fcurriculum-the-problem-we-all-live-with-grades-5-6%2F
mailto:?subject=The%20Problem%20We%20All%20Live%20With&body=https%3A%2F%2Fwww.nrm.org%2F2023%2F12%2Fcurriculum-the-problem-we-all-live-with-grades-5-6%2F
https://www.youtube.com/watch?v=VzckQgIbhh0
https://www.youtube.com/watch?v=BCsJ-24MdZc
https://www.nrm.org/wp2016/wp-content/uploads/2020/06/ROCKWELL-The-Problem-We-All-Live-With-copy-2.jpg
https://collection.nrm.org/#view=list&id=14f0&keywords=the%20problem%20we%20all%20live%20with
https://www.thecorestandards.org/ELA-Literacy/
https://corestandards.org/mathematics-standards/
https://www.socialstudies.org/standards/c3
https://www.nationalartsstandards.org/sites/default/files/Visual%20Arts%20at%20a%20Glance%20-%20new%20copyright%20info.pdf
https://www.nrm.org/2023/12/curriculum-the-problem-we-all-live-with-grades-5-6/#
https://www.nrm.org/
http://www.facebook.com/pages/Norman-Rockwell-Museum/35014306604
https://twitter.com/nrockwellmuseum
http://www.youtube.com/user/NormanRockwellMuseum
https://instagram.com/norman_rockwell_museum/
http://pinterest.com/nrockwellmuseum/
https://tickets.nrm.org/orders/538/calendar?eventId=6387e7568b22f34931d3e160&cart
https://www.nrm.org/
https://www.nrm.org/visit/
https://www.nrm.org/exhibitions/
https://www.nrm.org/join-support/
https://www.nrm.org/events/
https://www.nrm.org/virtualmuseum/
https://www.nrm.org/collections-2/
https://www.nrm.org/research/
https://www.nrm.org/about/
http://store.nrm.org/
https://www.nrm.org/2023/12/curriculum-the-problem-we-all-live-with-grades-5-6/#
https://www.nrm.org/2023/12/curriculum-the-problem-we-all-live-with-grades-5-6/


Background:

Triple Self-Portrait, 1959

Humor and humility were essential aspects of Norman Rockwell’s character, so when asked to do a self-portrait that would announce the first of eight
excerpts of his autobiography, the result was lighthearted and somewhat self-deprecating. The painting provides the essential elements not of his life as an
illustrator, but of the specific commission. Rockwell’s life is far too eventful and complex to begin to approach summation in a single work, so he limits the
composition to himself, his artists’ materials, his references, a canvas on an easel, and a mirror.

There are more inconsistencies in this painting that are cause for wonder. Rockwell was a stickler for neatness, but here he has scattered matchsticks, paint
tubes, and brushes over the studio floor. The glass of Coca-Cola, Rockwell’s usual afternoon pick-me-up, looks as if it will tip over at any moment. Other
discrepancies can be explained away. He has traded his usual Windsor chair for a stool (easier to see more of him?) and his milk glass palette table for a hand-
held wooden palette (an economy of picture space?). In real life, Rockwell’s mirror was not topped with an eagle holding arrows, cannon balls, and a shield.
The eagle, taken from the outside of Rockwell’s studio for use as a prop, may have been added to send a message. Most of the features ring true: He did tack
or tape studies to his drawings or canvases and he did immerse himself in favorite artwork before beginning a project. That Rockwell’s eyes cannot be seen
bothers some who try to find a psychological significance. But the reference photos of Rockwell posing show he could not have seen his own eyes; his mirror
was directly opposite his studio’s massive north window, causing the reflected glare on his lenses.

As Rockwell’s assistant, Louie Lamone, recalled, paint rags and pipe ashes sometimes conspired to ignite small fires in Rockwell’s brass bucket, so the wisp of
smoke in the painting rings true. Rockwell’s brass helmet, usually placed on an unused easel, crowns this one. Just as the smoke is a reminder that once
Rockwell’s studio caught fire as a result of his carelessness with pipe ashes, the helmet reminds us of a favorite Rockwell story. While in Paris in 1923,
Rockwell acquired it from an antiques dealer who sold it as a military relic rather than as the contemporary French fireman’s helmet Rockwell later found it to
be. Alluding to its real provenance, Post editors noted for their readers when the painting was published that the helmet “could come in handy when the fire
in that receptacle gets going.”

The four self-portraits on his canvas—Albrecht Durer, Rembrandt van Rijn, Pablo Picasso, and Vincent Van Gogh—are his references. They invite us to
compare (as he did) how other artists tackled the problem of a self-portrait. Influenced during his student years by Durer’s superb draftsmanship, Rockwell
puts him at the top of his canvas. Next in line is Rembrandt, whose painting style Rockwell admired above all others. Below it is Picasso, whom Rockwell
admired greatly but whose work, he admitted, was opposite his own. Last is Van Gogh, a painter with whom Rockwell never identified, and whose style his
own work never resembled. Unlike Rockwell, all four artists produced numerous formal self-portraits. Rockwell produced only two other full-color self-
portraits: Norman Rockwell Painting the Soda Jerk, showing the artist from the waist up at work on his 1953 Post cover, and The Deadline, a 1938 Post cover
composed much the same as this one—the rear view of the artist at work at his easel. Both are unselfconscious portraits, confirming that in 1953 and 1960
Rockwell’s view of himself continued unchanged.

In Triple Self-Portrait, Rockwell explores the idea of the artist’s identity during a time when Americans were asked to examine whether or not they could be
suffering an identity crisis—a term coined by Rockwell’s own therapist, Erik Erikson, who had conceived the phenomenon as an aberration in the normal
stages of development.
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Materials:

Multimedia Resources:
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Link to resources below: Links

American Chronicles: The Art of Norman Rockwell
Norman Rockwell Museum

Norman Rockwell (1894-1978)
Triple Self-Portrait,1959
Cover illustration for The Saturday Evening Post, February 13, 1960
Oil on canvas, 44.5 x 34.75 inches
Norman Rockwell Museum Collection, NRACT.1973.19

Photo by Louie Lamone
Norman Rockwell enters his Stockbridge studio.
Norman Rockwell Museum Digital Collections. ©NRELC: Niles, IL.

Classroom Supplies

Biography article from The Norman Rockwell Museum
Timeline of Events from the Life of Norman Rockwell
Computer with web access, if accessible
Index cards
Pencils

Various books on Norman Rockwell and his work including but not limited to:

American Chronicles: The Art of Norman Rockwell by Linds Szekely Pero

Getting to Know the World’s Greatest Artist: Norman Rockwell by Mike Venezia

Enduring Ideals: Rockwell, Roosevelt & the Four Freedoms, edited by Stephanie Haboush Plunkett and James J. Kimble

The Norman Rockwell Museum at Stockbridge by The Norman Rockwell Museum 

Norman Rockwell: Behind the Camera by Ron Schick

Norman Rockwell’s America by Christopher Finch

Norman Rockwell’s Four Freedoms: Images that Inspire a Nation by Stuart Murray, and James McCabe

Norman Rockwell’s Counting Book by Gloria Tabor

Norman Rockwell: Storyteller with a Brush by Beverly Sherman

My Adventures as an Illustrator by Norman Rockwell

A Rockwell Portrait: An Intimate Biography by Donald Walton

https://www.youtube.com/watch?v=qcV-b2aSt_I
https://www.nrm.org/2024/03/curriculum-meet-norman-rockwell-american-illustrator-9-12/
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Activities:

1.. Hand out an in x card to each student.

2.. Ask the students to listen attent ely to one another as they share personal responses throughout the lesson. Ask the students to respond by raising their
hand to the following question, “Who has heard of Norman Rockwell?” In all cases, reassure them that the class will be learning about the life and work of
Norman Rockwell together. First, the students will be asked to recall (silently) any prior knowledge they may have about Norman Rockwell by jotting down
ideas or information they already know on one side of their index card.

3.. Students will be vited to share the information they have written on their index card with the class. Using these thoughts as a catalyst, a group discussion
will be prompted. Student participation will be the key aspect to this discussion. You may want to encourage the students with prompts such as, “Has anyone
been to The Norman Rockwell Museum?” or  “Does anyone have a Rockwell print hanging in their own home?”

4.. ollowing the student driven discussion, ask half of the students to remain in their seats and distribute books on the life and work of Norman Rockwell to
these students. Direct the other half of the students to the computers and give instructions on how to access the digital collection of The Norman Rockwell
Museum website. Give the students the worksheet Think Sheet: Who Is Norman Rockwell 9-12.  All of the students will read articles and look at images (on-
line or in books) to inform themselves better about the life and work of Norman Rockwell.

5. Ask the students to take notes on one image that stands out to them (students should keep track of page number or keep image up on the computer
screen.) This research time will be limited to 15 minutes.

6.. Ask the students to return to their original table seating a angement to gather together to analyze and share information they discovered about the life
and work of Rockwell. Information may include biographical information, his schooling, his points of inspiration and the instructor will allow for judgments to
be made including meaning from historical and cultural metaphors and symbols used in his work. Take this opportunity to join the conversation and point out
symbols and visual clues that are connected to American culture and history.

7.. Project or show an image of Norman Rockwell’ Triple Self Portrait and ask the students to point out what they see in the work (not what they interpret
things to be.) The class will collectively take a visual inventory. As each student contributes, restate their observation and bullet the observations on the
board or an easel. You might be able to elaborate on what they have said to add more visual detail or you might ask them for clarification. You might
encourage them to look more closely and carefully. After the items have been listed, point out symbols and explain some of the visual clues that are
connected to American culture and history.

8.. Distribute a c y of the biography text and Timeline of Events from the Life of  Norman Rockwell to each student. The text, which includes details about
Norman Rockwell’s childhood and schooling, and his points of inspiration, will be read together as a class. Be sure to pause for any further questions.

9.. Ask the students to think about themse es and what objects or symbols they would include in their own self-portrait to help show others who they are as
individuals.

10.0. As a student offers a suggestion, the instructor should ask how that y symbolize that individual so others better understand what a symbol is. After a
few suggestions are offered, pass out a piece of drawing paper and ask the students to draw a self-portrait including at least one symbol about themselves.
As time allows, the sketch may become the basis of a larger project (an illustration, a painting, etc.)



Standards:

This curriculum meets the standards listed below. Look for more details on these standards please visit: ELA and Math Standards, Social Studies Standards, 
Visual Arts Standards.
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 Applied Standards

Assessment:

Students will be evaluated on their participation in the discussion as well as participation in analyzing the written and visual information (informal checks of
understanding through questions).

CCSS.ELA-Literacy.RL.11-12.4
Determine the meaning of words and phrases as they are used in the text, including figurative and connotative meanings; analyze the impact of specific word
choices on meaning and tone, including words with multiple meanings or language that is particularly fresh, engaging, or beautiful. (Including Shakespeare as
well as other authors.)

CCSS.ELA-Literacy.RL.9-10.4
Determine the meaning of words and phrases as they are used in the text, including figurative and connotative meanings; analyze the cumulative impact of
specific word choices on meaning and tone (e.g., how the language evokes a sense of time and place; how it sets a formal or informal tone).

CCSS.ELA-Literacy.RL.9-10.5
Analyze how an author’s choices concerning how to structure a text, order events within it (e.g., parallel plots), and manipulate time (e.g., pacing, flashbacks)
create such effects as mystery, tension, or surprise.

CCSS.ELA-Literacy.RL.9-10.6
Analyze a particular point of view or cultural experience reflected in a work of literature from outside the United States, drawing on a wide reading of world
literature.

https://www.thecorestandards.org/ELA-Literacy/
https://corestandards.org/mathematics-standards/
https://www.socialstudies.org/standards/c3
https://www.nationalartsstandards.org/sites/default/files/Visual%20Arts%20at%20a%20Glance%20-%20new%20copyright%20info.pdf
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